
Pupil premium strategy statement 2021-2022

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name The Cherwell School
Number of pupils in school 2069
Proportion (%) of pupil premium eligible pupils 11%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)
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Date this statement was published December 2021
Date on which it will be reviewed April 2022 (first review)
Statement authorised by Chris Price -

Headteacher
Pupil premium lead Shontelle Magenty -

Deputy Headteacher
Governor / Trustee lead Janine Wooldrige - Chair

of Student Impact
Committee of LGB

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £272,120

Recovery premium funding allocation this academic year £28,000
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0.00

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£300,120
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Part A: Pupil premium strategy plan

Statement of intent
At Cherwell we set our students and ourselves “no limits” and we embody the greatest ambition
for all our young people irrespective of background. As such we are a school which always
places emphasis on the individual. We expect our disadvantaged students to be known well
and nurtured by teachers and support staff as we recognise in our school the value of
excellent relationships

We recognise that our school exists in an area of relatively high socio-economic advantage that
also includes small areas of significant disadvantage. The concept of “Pockets of Poverty” (see
for instance- Pockets of poverty – The challenge for schools with small proportions of FSM pupils)
has been over the past decade a key moral driver for the school. Currently, our strategic planning
focuses on improving student outcomes for vulnerable students as well as highlighting the key
areas (personal growth and reading) that we believe are also essential to meet the needs of our
disadvantaged students

Opportunity

At Cherwell, individuals have the opportunity to develop their abilities and talents, and to be
successful.  We want everyone within our community to be nurtured, challenged and encouraged
to make the most of opportunities. We always strive for equality of opportunity and to give our
young people the chance to develop in a range of fields. We believe that these opportunities
both within and beyond the classroom extend equally to all of our students and their
background should never preclude them from the richness the school offers. We seek to
continually open doors for our disadvantaged students especially in terms of their post 16
pathways.

Responsibility:

As a community of individuals we recognise that we have a range of responsibilities. As a school
we understand that we have some individuals who are more fortunate than others and that
relative wealth and poverty exist in close proximity in our community. As such we feel a great
responsibility to our Pupil Premium students and the concept of the Pupil Premium is a
key driver for the school.

Excellence:

At Cherwell there is a commitment to excellence in all that we do.  We have a culture of high
expectations and standards Within our school setting we would tend to judge excellence as being
about having high expectations of yourself and others as well as determination to see something
through (in contrast to having low expectations and a half-hearted approach). We see the
principle of excellence as being especially relevant for how we work with our Pupil
Premium students for whom we have the highest ambitions and expectations. This is
especially true in relation to academic performance where we continue to strive to narrow
gaps and increase attainment and achievement

At Cherwell, we will always be wary of “pathways” that put children on a predetermined route.
Within this context our aim is to keep the curriculum as broad as possible for as long as possible
within defined subjects/disciplines.  We recognise that this is particularly important for
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disadvantaged students.We believe that our current pupil premium strategy plan does focus on
the key areas that can limit the success and happiness of disadvantaged students. We do seek to
use evidence-based approaches to drive our strategies with evidence being drawn from both our
own internal data and through an awareness of the national evidence, particularly via the
Education Endowment Foundation (EEF). The evidence supports that it is the highest quality
teaching that has the biggest influence on meeting the needs of disadvantaged students. At
Cherwell school our focus for this is our CAT policy- the key principles of which are defined
below:

● Rich in powerful knowledge and language, which is specified, taught, assessed and
securely learnt

● Exceptionally well-planned and sequenced
● Exceptional in its use of assessment to support learning

We will always look to prioritise this in our strategy as we believe this approach to be especially
beneficial to disadvantaged students. At Cherwell we put particular emphasis on modelling which
evidence shows to be especially important in aiding the progress and achievement of
disadvantaged students

Equally we recognise other factors that are particularly important in meeting needs especially in
the context of targeted academic support as well as a range of wider strategies

Finally, we see our pastoral care as being essential to make sure the needs of our disadvantaged
students are met. We are very aware of how Covid 19 has impacted on  students’ wellbeing and
mental health. Our approach therefore does invest in strategies that seek  to address these
challenges

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Attendance Evidence shows that our Pupil Premium students (PPG) attend less well
than our Non Pupil Premium students (NPPG) This is true both in terms
of percentage attendance and Persistent absence.

2 Progress Evidence shows that although our PPG students make significant
progress based on local and national comparisons they make less
progress than their NPPG peers at Cherwell

3 Achievement
and attainment

Evidence shows that although our PPG students achieve well  based on
local and national comparisons they achieve less well than their NPPG
peers at Cherwell
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4 Extra-curricular Evidence shows that a smaller percentage of our PPG students take
advantage of our wider extra-curricular programme when compared to
their NPPG peers

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended
outcome

Success criteria

Close the
attendance gap

PPG students will have levels of attendance which are in line with their
NPPG peers

Further increase
progress

PPG students will have levels of progress which are in line with their
NPPG peers

Further Increase
attainment and
achievement

PPG students will have levels of attainment and achievement which are
in line with their NPPG peers

Close the extra
curricular gap

PPG students will have levels of participation which are in line with their
NPPG peers
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 131,712

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Our professional
learning calendar is
shaped to make sure
quality first teaching is
prioritised. In particular
we provide CPD to
ensure that our “Core
Principles” of teaching
embedded and realised
leading to  high levels
of consistency within
subject teams in areas
of agreed alignment

The best available evidence indicates
that great teaching is the most important
lever schools have to improve pupil
attainment. Ensuring every teacher is
supported in delivering high-quality
teaching is essential to achieving the
best outcomes for all pupils, particularly
the most disadvantaged among them -
see for instance
https://educationendowmentfoundation.
org.uk/support-for-schools/school-impro
vement-planning/1-high-quality-teaching

2 and 3

Our professional
learning calendar is
shaped to make sure
we provide ongoing
CPD to train staff in
developing the best
routines for learning
within the context of a
whole school system for
BFL

Evidence supports that all students but
particularly disadvantaged learners
benefit from consistent routines for
learning that are well understood by
highly trained staff.
Ofsted's  “Education Recovery in
schools” (December  2021) report
makes it clear that supporting students
with routines is a recognised challenge
exacerbated by the pandemic

2 and 3
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We will maintain an
approach which means
teaching staff will have
a maximum of 42
contact hours per
fortnight. This is lower
than typical

Evidence supports that teachers who
have less contact time are more
effective in their lesson planning and
preparation thus improving the overall
quality of teaching  which
disproportionately benefits
disadvantaged children.

We have extended our
systems for supporting
the professional
development of ECTs
through further
reduction of teacher
contact time, additional
increase in mentoring
time allocation and
training

All students especially those who are
disadvantaged benefit from the best
teaching. ECTs require the best and
most supportive environment possible
to develop their pedagogy which
includes high quality mentoring

2 and 3

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 112,147

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Investment in the DfE School
Led Tutoring scheme with a
focus on providing bespoke
support for disadvantaged
students in Maths and Science
.

Tuition targeted at specific needs
and knowledge gaps can be an
effective method to support low
attaining pupils or those falling
behind, both one-to-one:

One to one tuition | EEF
(education endowment
foundation.org.uk)

And in small groups:

2 and 3
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Small group tuition | Toolkit
Strand | Education Endowment
Foundation | EEF

Ofsted's  “Education Recovery in
schools” (December  2021)
reports how schools are using
this approach to meet student
needs

Additional Higher Level
Teaching Assistant staffing in
Maths
Across key stages we have
noted that some students
(especially those who are
vulnerable and or
disadvantaged)  have
particularly struggled to cope
with a number of key threshold
concepts in Maths. They are
additionally supported by
working in small support
groups with our highly skilled
HLTAs.

EEF evidence “Teaching
Assistant Interventions” provides
evidence that “teaching
assistants can provide a large
positive impact on learner
outcomes.”  This is especially
true when “pupils are receiving
support from a teaching
assistant, this supplements
teaching but does not reduce the
amount of high-quality
interactions they have with their
classroom teacher both in and
out-of-class” - This is the model
we use

2 and 3

Additional Teacher Staffing -
Science
This additional teaching
staffing is designed to allow
additional small group teaching
for LPA students in Year 9.
This is focussed on providing
pre-learning and over -learning
for these students which in turn
will make it more possible for
them to access the full Science
curriculum.

At Cherwell, we have a model for
such work in English that has
proven to be particularly effective
and we are using this to inform
practice

2 and 3

Investment in a specialist
teaching assistant for reading
intervention.
This additional role provided
targeted reading and reading
for comprehension
interventions for small groups
and individual students in Key
Stage 3

Evidence from reading tests
conducted in Autumn 2021
suggests that a number of our
KS3 students have not
developed their reading abilities
in line with their peers. Evidence
would suggest that this is
predominantly those students

2 and 3
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who have an EAL and
disadvantaged  background
The importance of reading is well
documented. The school is
particularly influenced by the
work of David Didau

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 63,235

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

An Inclusion and
Attendance Officer to
work with key
stakeholders
(especially directly with
students and families)

Our own in-school data shows the
impact that this role has had on
reducing absence/persistent absence
within our school
The EEFs research into attendance puts
particular emphasis on the impact that
can be made by working directly with
families

1

The use of specific
Attendance software
(SOL attendance)  to
support effective
attendance tracking
particularly for
disadvantaged
students.

Our own in-school data shows the
impact that this role has had on
reducing absence/persistent absence
within our school
The software we use has strong
evidence supporting its impact in
schools

1

Learning Mentors
across all key stages
who are employed
specifically to support
the academic and
development of our
disadvantaged students

Our own outcomes for disadvantaged
students in recent years and especially
since these roles have been introduced
support the impact of Learning Mentors
EEF’s research supports the impact that
Learning Mentors can have

2 and 2

Non-teaching Deputy
Year Leaders who
provide ongoing, and
individualised support
especially for
disadvantaged
students.

Our own outcomes for disadvantaged
students in recent years and especially
since these roles have been introduced
support the impact of DYLs

1

Increasing the staffing
provision in our

Ofsted's  “Education Recovery in
schools” (December  2021) reports how

1
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Inclusion base
especially to support
SEMH interventions
through a SEMH
trained HLTA

schools are using this approach to meet
student needs particularly in the context
of long wait times to access support
meaning schools need to look to invest
in their own staffing support

Increasing our own
school  counselling
provision by employing
an additional counsellor

We have noted a significant increase in
referrals being made to our school
counsellor coming out of the pandemic
including amongst disadvantaged
students (approx 25%)
Ofsted's  “Education Recovery in
schools” (December  2021) reports how
schools are using this approach to meet
student needs

1

Increasing our ability to
support student
Wellbeing through the
use of Art as Therapy
-We have an art as
therapy  provision
provided by “At the Bus”
We have doubled our
financial contribution to
At the Bus that is
designed to allow them
to increase their offer
and particularly focus on
vulnerable students

The school are currently supporting At
the Bus with a research project run by
Bath Spa University looking at the
impact of this particular intervention -
Our own qualitative evidence does
show the impact this is having on issues
surrounding anxiety and self esteem
(this also supports wider qualitative
research in this area)

1

Increasing the reach
and expertise of our
Extended Safeguarding
team

National evidence clearly shows the
multiple safeguarding risks to young
people that impact vulnerable students
disproportionately

1

Increasing the reach of
our homework club
provision across all key
stages

Our own outcomes for disadvantaged
students in recent years and especially
since our homework club provision has
been extended
EEF research supports the impact that
these extensions tio the school day can
have especially when they are
consistently provided and well
supported

2 and 3

Ongoing provision of
“Summer School”
programmes to aid
transition and
academically enhance
the experience of Year
6 students especially
those who are
disadvantaged

EEF research finds a positive academic
impact and parent and staff feedback
from our 2021 Summer School
indicated that it had a positive impact on
pastoral transition.

4
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Subsidised support for
extra curricular
programmes so that
cost is not a barrier to
disadvantaged students

Our own feedback form students and
parents and carers supports how valued
this support is
National evidence shows that
participation in extra curricular provision
is not equal with disparities in children’s
participation rates depending on their
social background. Subsidising this
provision is one recommendation of this
research

4

Total budgeted cost: £ 307,094
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

Overall the GCSE results suggest very positive outcomes for PP students with high
levels of progress compared to national averages in previous examination year. There
remains a progress gap of 0.5 between PP and Non-PP students, however the overall
progres score remains well above the national figures for all students. Attainment 8
score of PP students is below that of all students but very high in terms of national
comparisons.

GCSE results

2017 2018 2019 2020
(CAGs)

2021
(TAGs)

Progress 8 - disadvantaged 0.53 0.35 0.43 0.67 0.8

Attainment 8 - disadvantaged 47.4 48.3 44.6 45.9 51.1

Note: 2020 and 2021 figures calculated internally using 4Matrix

Ebacc Entry
29.17 of PP students were entered for the Ebacc

KS3 reporting data:
Each year we compare the performance of PP students with their peers  by examining
their subject level reporting data and during the course of the 2020-21 year we have
observed a marked difference between subjects There was widening of gaps in
Science particularly in Y7 and Y9. Maths also saw a widening of the gap in year 7 but
within Y8 and Y9 PP students performed better than in previous cohorts. Within English
gaps have narrowed significantly in Y7 and Y8 and remained similar in Year 9.
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Some of the changes in maths and science will be directly connected to the pandemic
and the hierarchical nature of knowledge within these subjects, however these will
remain a focus for support and intervention going forward.

If last year marked the end of a previous pupil premium strategy plan, what is your
assessment of how successfully the intended outcomes of that plan were met?

We are confident that targets for P8 and A8 were met and exceeded at GCSE. PP
students were well supported through the process of assessment associated with
awarding TAGs in 2021. 56 % of disadvantaged students achieved 5+ in both English
and maths which exceeded targets significantly.

Ebacc entry for PP students is not in line with targets and will be a continued focus for
the coming three years as part of a wider strategy to increase the numbers of those
taking MFL. Humanities subjects remain very popular with PP students with 62.5%
being entered for history or geography.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Hegarty Maths Hegarty Maths

Talisman Series Phonics Books

Fresh Start Phonics Read Write Inc.

New Reading and Thinking Learning Materials Ltd

Duolingo Duolingo

Educake Educake

ELSA Brighter Futures for Children

Drawing and Talking Drawing and Talking Foundation

Orienteering (for DofE/Phonics/CIRB) Enrich Education
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Quizlet Quizlet

Kahoot Kahoot
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