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The SEND Team 
Kate Larminie - AHT Inclusion

Jane Kavanagh - SENCO

Eve Pearson - Deputy SENCO

Kay Ridout - SEND Officer 

Mel Fox - SEND Administrator

Sophie Ladha - Exam Access Coordinator

Liane Woodgate - Specialist Literacy and 
Numeracy teacher 7 Stars, SS 

School Governor - Janine Wooldridge 

Kim Overbeck - Intervention Coordinator

Tanya Langley - Learning Support KS3

Georgia Williams - Learning Support KS4

Sue Amos - Social, Emotion & Mental Health 
(SEMH)

Eileen Nolan - EAL Coordinator

Dan Ormrod - Inclusion Base Leader

Neelu Sabharwal - Maths 



Additionally…

Two Local Authority hosted resource bases:

Deaf and Hearing Services Resource Base 
Liano Brown 

Communication and Interactions Resource Base 
Pete Austin KS3
Claire Wilks KS4, KS5



What do we mean by SEND?
EHCP: 
A formalised SEND status and diagnosis with involvement from external partners, for example pediatricians, 
medical specialists or CAMHs. A plan is formalised by the local authority and a provision of how needs can be met 
is established. These are reviewed and targets are set through the ‘Annual Review’ process. 
They can be in place until 25 years of age. 

SEN K: 
This refers to ‘school support’ and means that the needs of the student can be met in the classroom by teachers. 
It is an informal allocation, school assigned, where a learning deficit or barrier has been identified. Students in 
this category also get SEN Reviews. 
This status allocation can be more fluid. 

Locally and nationally highest SEND needs: 
ASC (E)
SEMH (SEN K)



SEND at The Cherwell School 
We have over 300 Students on our SEND register
- c 70 students with EHCPs (E)
- c 200 students on school support (K)

ECHP 
Whole school: 4.9 %
National: 3.8 %
Oxfordshire: 3.6 %

SCHOOL SUPPORT (SEN K)
Whole school: 14.5%
National: 12.3 %
Oxfordshire: 14.1% 

All SEND
Whole school: 19.2%
National: 16.1%
Oxfordshire: 17.7% 



What do we mean by intervention?
 

Extra Support 
Intervention is a term that we use when we identity students where the ‘normal’ school 

experience does not meet their needs, so they need extra support to: 

● Reduce the learning gap; better student outcomes lead to greater 
opportunities and improved life chances 

● Encourage participation and ambition; better social mobility and life 
chances 



What might intervention look like in our 
schools?

In-class support 
Emotional support 
Learning support - TAs, LMs 
Supporting movement breaks
Zones of regulation support 
Peer relationships 
Translating / communication needs
Supporting physical disabilities  

Out of class support 
Check-ins 
Organisation 
Unstructured time support 
Restoratives with teachers and/or peers 
Safe spaces 
Targeted interventions 



Interventions in school 
Literacy in KS3 Learning Support South: phonics, reading, literacy 
KS4 Study Support on North 
Numeracy, whole school 
EAL, whole school 
SEMH, whole school 
ELSA ‘Emotional Literacy Support Assistant’, whole school 
KS3 Reading Recovery Programme 
Behaviour for Learning
At The Bus

Specific Curriculum interventions:
7 Stars, Year 7
Extra English, whole school 
Extra Science, Year 9 



SEND Provision at The Cherwell



Our Context: ‘Every teacher is a teacher of SEND’

Nationally, 39% of a 
mainstream Y11 
class are or have 
been SEND.

We have higher than 
the average SEND



High quality inclusive teaching is the most powerful and effective method 

of responding to, and supporting, students with SEN. 

Additional intervention and support cannot compensate for a lack of good 

quality teaching.

Our CPD is focussed on removing barriers to learning and maximising the 

impact of teachers on all learners*.

SEND Provision at The Cherwell



High Quality Inclusive Teaching  - Staff CPD

1. Mindset and Relationships:
- Being curious and open to the individual learner
- Having knowledge of the individual
- Have knowledge and understanding of strengths and barriers 

2. Skillset: 
Removing barriers through ‘reasonable’ adjustments to how we teach so 
that:
 - all learners can access the curriculum
 - all learners can experience success
 - the adjusted provision is still efficient 
 

SEND Provision at The Cherwell



1. Mindsets: New SEND profiles

This could be a 
diagnosis - Autism, 
ADHD, or a term 
such as ‘Moderate 
Learning Difficulties’ 

Looking 
beyond the 
label - 
this individual’s 
specific SEN 
barriers

Strengths - rather 
than ‘deficit’ - based



2. Mindsets: Knowledge and understanding - Looking beyond labels 

Executive Functions:

Describes a set of mental processes that help us 
connect ‘experience’ to present action.

These help us organise, strategise, pay attention 
and remember details

They develop across childhood and into early 
adulthood. They are highly inter-related and need 
to operate together to work efficiently.

Understanding these skills - and what we might see 
if a young person faces barriers - underpins our 
understanding of learners with identified 
‘conditions’ and needs.



Executive functions - Key Words

Working memory Retaining and working with information in our brains

Attention Controlling our attention

Inhibitory control Filtering and managing distractions

Cognitive flexibility Being able to switch gears, to change perspective, to look at things from another 
point of view

Organisation and planning Resourcing, and setting out steps, for a goal

Self monitoring Being able to reflect on performance, check for errors

Emotional self-regulation Being able to creating the right amount of arousal to learn 

Initiation Being able to start a task 



Learners with SEND have, typically, had years of consistently negative feedback from 
adults and, often, peers - this becomes internalised and leads to very low self-esteem as 
a learner and anxiety

Attention difficulties:
- These learners will invariably have been exposed to adults being frustrated with them, often 

resulting in an internal model of themselves as irritating or useless. 
- Mostly, they will not be choosing to react or behave as they are, and are working harder than 

their peers to be present and regulated

Cognitive flexibility:
For learners for whom this is a barrier, rigidity may result in:
- Not processing information as deeply as they need
- Refusal to do a purposeless task
- Challenge to you - finding it hard to accept explanations 
- Feelings of injustice when their view is not accepted
- Finding unstructured times and group work very challenging

2. Mindsets: Knowledge and understanding - Looking beyond labels 



‘It gives a great insight into how to improve your teaching for all students, you 
gain a really good understanding of what helps or prevents effective learning’ 

‘Understanding barriers to learning from the student’s perspective made me 
reflect on my own practice’

‘A fantastic way of building relationships . . students view you as a person that 
they feel safe to ask for help and support, and to talk to.’

3. Mindsets and Relationships: Every Teacher is now a SEND 
reviewer:



1. Prioritise seating - easy teacher access, positive peer, away from 
distractions, good visibility 

2. Prioritise for first and regular teacher check-ins 
- assess and address immediate barriers to starting, continuing, completing task to a 

high standard*
- Is the barrier/s  - working memory/cognitive load/attention/ fear of failure/rigidity?

3.  Make task instructions clearly visual for the individual 
- Keep them on the board
- Would a print out help; could a TA use a mini-whiteboard to list the steps?

4. Scaffolding

5. Keep teacher talk clear and lean

Skillset: Removing Barriers through reasonable adjustments



Parent tips:

Scaffolding -  what are the ‘steps-to success’ to promote success and 
independence over the long-term? 

- Is the learning task sufficiently broken down for this learner?

- Might you need to make visual/model micro-steps?

- Are relevant concrete and/or visual resources ‘accessible’ 
- It does not matter that these are not available in their final exams

- Might you need to start the task with the learner?



Executive Functions in 
Adolescence

Dr Cathryn Neesam
Educational Psychology Service

The Cherwell School
29th November 2022



What are Executive Functions?

• An umbrella term for the skills which 
enable goal-directed behaviour

• EFs coordinate our more 
domain-specific skills, enabling us to 
adapt our behaviour to new or 
changing situations

• Largely ‘housed’ in the pre-frontal 
cortex of the brain



Some context
• Adolescence is associated with developmental changes in 

the brain

• Some parts of the brain are mature and function at adult 
levels, others are still developing
– The pre-frontal cortex is one of the last parts to mature; 

development can continue into the early 20s

– It’s therefore usual for there to be a wide range of EF abilities 
across students

• Challenges with EF skills are more common in students with 
additional needs - related to autism, ADHD and dyslexia
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Why are EFs important?

• EFs play a crucial role in completing everyday 
tasks

• Research consistently highlights relationships 
between EFs and attainment



Planning and prioritising
Ability to map out the steps needed to reach a goal or complete a task; deciding 
what is important and what isn’t.

You can support by:
• Supporting routines - checking the school planner or google classroom with 

them
• Planning and timer tools (e.g. Timer+, CanPlan)
• Chunk tasks into smaller parts and create checklists to tick steps off as they 

go
• Create mini deadlines to break up big tasks
• Ask open questions to help them prioritise (‘what is most important to start 

with?’)
• Ask open  questions to encourage them to plan (‘what do you need to do 

here?’, ‘have you got a model or an example in your book?’)



Organisation
Ability to create and use strategies to keep track of information, 
materials and tasks

You can support by:
• Have a copy of their school timetable up
• Develop a clear routine of organisational habits to complete in 

specific situations (e.g. at end/beginning of day)
• Encourage them to use organisational tools like phone reminders 

or apps (e.g. Todoist)
• Create written or picture-based checklists 
• Colour code books/notes/timetable
• Have clearly marked places to keep things



Time management
Capacity to estimate time, judge its passing, use it effectively to stay within 
time limits and adapt performance speed in response.

You can support by:
• Timers
• Alarms
• Ask open questions to help them work backwards to work out how much 

time they need, using realistic estimations of how long things actually take 
them

• Give (gentle!) commentaries on passing of time; sometimes countdowns 
can be helpful

• Agree reasonable time limits - and support any anxiety by communicating 
effort to teachers



Task initiation
Ability to understand how to begin a task and initiate it 
without unnecessary delay

You can support by:
• Start with the smallest/easiest step for quick sense of 

accomplishment
• Establish a set time to complete a task, or a length of time 

to work on it for
• Help them to recognise when they need help getting started 

(e.g. to ask for clarification)
• Create a consistent homework/study routine with them



Goal-directed persistence
Capacity to devise a clear goal, follow it through to completion and 
not be put off or distracted by competing interests

You can support by:
• Make a list of common distractions (e.g. their phone? tv?) and 

work out with them what would help reduce these
• Create task checklists: help them set small task targets followed by 

short breaks 
• Ask open questions to encourage them to work out their goals – 

what will the task look like and how will they know it has been 
achieved; is there success criteria or a model in their book?

• Talk about the purpose of the activity and link this to your child’s 
interests or goals



General things to consider…
• EFs are hugely affected by mood, interest, motivation, 

and the environment the student is in
• Consider how you can support protective factors such 

as: 
– Sleep
– Exercise
– Diet
– Environment 
– Stress levels



Further reading
• Harvard Center on the Developing 

Child (activity guide)
• https://www.thepathway2succes

s.com/parent-support-executive-f
unctioning/ (more strategy ideas)

• Inventing Ourselves by Sarah-Jane 
Blakemore

• Smart But Scattered by Richard 
Guare & Peg Dawson

https://www.thepathway2success.com/parent-support-executive-functioning/
https://www.thepathway2success.com/parent-support-executive-functioning/
https://www.thepathway2success.com/parent-support-executive-functioning/





